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5 These guidelines, developed by a nine-member task
force, were designed to help district adaministrators, curriculum
“planners, building principals/head teachers, vocational education
"directors, and teachers in small rural secondary schools in Alaska to
plan, implement, and administer vocationai education programs that
are free of sex bias. The content is presented in five sections. The
first, an introduction, covers women workers in the national work K
. force and in Alaska, vocational education for women in Alaska, sex '
discrisination legislation, and definitions of terms. Then foilows a
~kfief section on philosophy, which presents a philosophical statement
c¢f the task force and planning guidelines. The third section, op the
lav and the task, first covers guidelines for developing a small, -
rural Secondary ‘'vocational education program (1 ,rning activities,,
processes, and coantent) and vocational educatidlf personnel (roles,
responsibilities, and competencies appropriate to the community):'it
then presents a personnel needs assessment model, facilities
guidelines, and funding criteria. Finally, guidelines for evaluating
vocational education instructional materials are presented (includes
an évaluation ¢checklist). A summary section and one on grievance
p;ocednres conclude this booklet. (EN)
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K ”The Uepartment of Education 15 pleased to hav ha ‘the opportunity t°

work : with vocational teachers a A‘d admfnis ratdrs: iy the development of
‘these guldelines,l Intended as ‘a referenc ‘document, the guidelines have
been desighed for use by district admin?s*t}‘atoi‘s. curricu]um p]anners.
building prmcipa]s/head teachers, vocatﬁmal .education - digectors and

- teachers in plapning, implementing a administzermg vocat1ona1 educa-
tion programs ﬂwt are free: of sex bia s L .
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whﬂe sometimes gul‘de]ines are developed ag. the ansvrér to, a pmblem../',

that is not the implication we attach to:shesé:" ) Locat educa.tmn ‘agency

~personnel are asked to {view the ideas and concepts‘—cbntained herein as a , -
reference for 1deas ompand]ing sex blas concerns FA
“in Vocatlonal eduoati.on programs .\ ‘

poss1b1e -solution and
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It is our- hopes that these guideHne will make your JOb easier. m assu'rir'ig/" .'

ex eqmty in vocat.{pnal 'educagion.
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L Lo ':_,—Ac‘hquEpGEHENTS :

In May of 1977, rietel 1x Coordinator fOr the Alagy, po ,rtNt of Education,
Roberta Dowell, Submitted an applieation to Hea)yy t10" and Welfare -

_ ducd
“for Women's Educational Equity Act funding. The p g:‘ég proPosed to
achieve educational-equity for women by deVelopiy a desid" Mode] for

secondary- school vocational curriculums-  The, * de] v a5 0Utlined by the
- original proposal, would be a manual consisting: £ <0 qges
and processes which-small rural’ secondary ‘Schoo)¢ 99 -
to develop vocational education programs and ~c""’;16u'la wh“-hi would éliminate
sex -discrimination/sex sfereptyping. ‘APPN\(zl.mdva ding 0f the $15,000
. granf came from the federal.government' ip Octo ry 1977, or -
_task"force, consisting of vocational educators w2 hays exPertise in
vocational education, and who'are aware of existin "IVZ amSs (OF lack of)
and the customs and traditions’of students -withiy ’A1ap ka, W5" Selgcted shortly
“the,reafter. - N R ) o askd L - :
The. Department of Education wguld 1ike to fxteng 4. p,--eciati-On to the
members of this task force without whose- U"%_rt'i'ng effapté‘ﬂ good humor and -
.reservoir of ideas and expertise this-document.cq Zt "ha¥e been completed.
We are.appreciative that Alaskan educatOrSs suth ¢ ta sa, 2T€ willing'to
- -devote their time.and energies in‘the ﬂn-tg\:'est‘ of 411 :tude"t,s"-a"d educators - -
in Alaska.’ o R - o
~. Merle Thomas, Principal - Unalakleet High sepo .\ othWest ‘Arctic District
*  Dick Bower, Superintendent - Aleutian. Regiop Schoo pistrict BRI
Joy Cunningham, Cbnsultant, Vocational Educatjo, - anchorage District .
Jackie Wren, Teacher - D11Hngﬁ§m;”'@h Schooj Dﬂ”ngha"l City Schools
Jean Risdal, Teacher - Delta’ High SChOOI..‘De]{:a areelY Schools .
Robert Richardson - Alaska xﬂl (enter o
Gladys Tinney - Department #f Education ' LT
Roberta Dowell - Departmenf of Education - - |
Jan Woodsworth - Bering Straits’ S0l Distpy, :
Sue Koester - Consultant/Writer . - } . ,
-We wouTd also 1ike to thank thé administration of those gch"o] _distﬁctsfan" L
institutions who provided these members, With distpictsﬁewazedﬁt'i@e to work?* .

with. the, commitgee. . - ) -
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Women Workers in the Natlonar Work Force - \ SN | : ' : J’
In 1974, 36 mtlhon 'womern were in- % ‘Kbor %}A
numbers of women employed orxggtively séek\mg a Job Ther womep who choos( to work

nearly doubling smce 1950 the

do s0 for the same reasons that m;n do,)pnman]y econom1ca1 ;_ he qramanc rise in the
numbers of women who are exther self—supp%rtmg or heads of househoids in addition to*
those  married womex; who work to supplement the earmngs of their spouse.s, e s* to
augment the work force. Other factors, ‘such as womens con\'ol over. thilr child- beal\mb
hves dechmng family- size, growmg numbers of women choosmg to fémain sxﬂgle rise in '
dlvorce rates and drop in remarrxages contr!buté ‘td“ the mxlhons qf their, se( seekjrig

N
.
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Worgen Worke,, in »;‘h“ Labor Force . | o
 During the Sixiieg the o mb‘:i‘ of women 4n th® labor force in- Alagka‘ increased bY .
.66 percent, “'ith' Abﬁ Percent of Alaskan women 16 years ané older ;4?3" of the labor .
force by 1970, Yrgﬂtﬂ‘hqry Study: The Status of ngen in Aléskgj-reporfj’ that rates
of increase h“'e.bdef’ P®atest for yoEmg women under ;5 Ad for"all'ma!"ﬂﬂd' wom'erj,
esPe_cially thoge v/vﬂh 9fﬂan children. Divorced and geparated women have mam_talned hxgh

tiCipatinn - v
levelg of work force p;f pation. _

‘The Probje, tb’t Adagkan w°rkmg'womgn cp?‘fr’ont a}’?./llme,roug [;'J.ey are l.miCh
mote erjy 1o be erf’?byed part’ time than men,';buf

insufficient o meet ¢#ands. Child care is.difﬁc“.l't;;.

|

. mqu 6!. “’.éhld ke 0 ‘dQ s0, and Whep ava‘lil‘vabl!j’ 13
"?hﬁﬁ . X ‘

‘ LIUNE p o .
m trgins in"fe 238 their “Qﬁ'nQeqafimn weffm a.?gIOther state sewlcef- »
o mef’t of Comm?"&db_(s_t;tiétiﬁ~ A Alagka p,Oim out that despite the
odie - 8% | L per 6 erinlaued M ¢ Al f blue ¢oll
‘Fﬂ*;‘ﬁ the u?" Of Womén eniployed N {\2%K2, theff share o ¥

”v;é,‘_"‘lilévrﬁegt apes Rave dropped offﬁ'gently k '._f“mff/,emphasiz.?\d by the fa."‘
- ’that women, Mly Native wome:,r‘a‘tg.{éon/q | iﬁ,ﬂiree occupa}ioﬁ:atesjonfs
et s ot lovperng i g0 i e, o
. 4. Workets, ang technie’l "istants). ‘THe number of W‘f'f‘e“ in managerial positions == 1o |
" 'Percent— hhas ‘ot cbaf‘ged six:ce 1960. Female civill.an emPl?yees of the Armed FOTCG.S,
}M;‘éob@xﬂ e J,‘;GatiOn, the ‘female percentad® of top administrative pOS.lhgnS is

* ~negijgibie, lthoyg

verty ho“,,ev"ldav the lack' of avalalfe o

.«
[ P

3

» /

- #0™€n comprise the majority of professional employees-

h
P - P X
N v“catlo'ml Educgti o for Women in Alaska / . : -
Ly A Prehmlnary ‘gfud‘Y.' The statqs’ of women n {Uaska drawe from a number of

- SOurces to Sl;x w.thét despite the fact that one of the 99als of elementary and secondary
edycation to _pref"d‘e men and women for eq“alfpal'tif:ipation in the'work force,
9 VOcational "f‘e\dlicati i has done little to eliminate C"fcllpational discrimination. In fa'ct,
°°cl:1pat.ic3;'131 sé;eqafjon by x I the labor force -1s mirrored in vocativt‘)nal education
ollmanE_ A"strof’q ?ef bias has ‘been found in the ‘Mmaterial used m the area of.carger
.Eance-‘and o’ INg for women, Given that Pervasive sex bias i found in the

cational gy . us, it 63 not surprising that the C4r®€r aspirations of 91,13 d;ffer greatly

A
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from those of boys. Research from'Sc'holastic Ap'titud'e Test data, 1975-1976, 'on Alaskan

college-bound high s:‘hool grqduate's: demonstrates that 45.8 percent of girls’ first major

* choices are in traditi female areas —\humaﬁ"ities, educhtion, and health and medical —

whereas t;or bdys only .1 5.8 percent c_:hoqsq thesg areas.
It is not clear -to.‘ what extent Alaskan women are making use of the new training,
opportunities available to them’ through the ‘passage of the federal Vocational Education
Act in 1963, 1968 amendmerits, and the Comprehensive Employment Training Act in -
s 1973. However, data which is available on training programs in Ancho;;age, some of -
which serve the entire state,.shows that women._make up <')nly '24.6 ;Zrcent of all
" trainees. The 1970 Ala.ska census notes that women comprised only 32.2 percent of all .
thosg, who poqrhpleted vocational training. Furthermore, those women who did receive
, training x;vere concentrated in programs that provided no compensation or minimal
compensat_ioh - $2.25 an ho'ur‘—— while men are found in programs that provide a .livable
_wage gar allowance. Men are also enrolled in 1.4. times as many different training pro;grams -,
as women. ' , ) : | .. -
Females constitute a very small proportion of the enrollees in - traditional rigale
occupations, such as trades and crafts, busingss administration, surveying, and drafting..
This dual system of .preparation :has' led to the well established dual system of

g e

)
employment where women are found in low-paying jobs unable to qualify for more

rewarding positions in the technological arena of business and industry. . .

Y
t
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Sex Dkuiphnﬁon Leghhtnon

v Although boys and qirls are rajaad in the samo famihu and attond ,tho same schools
it is apparont that thm thildren often reoewe very difforont Qducatxons Young boys .
phpu'. for careers as oloctricinns doctors, engineers and the like. By contrut the life”
pupanuong for young anls are much more limited to the areas of mothering, nursing,
teaching and secretarial work Girls are rarely introduced to the socx}l and economic .
realities of life which may sooner or later )‘:ﬁct them all./

. . . T o
e - 90 percent of all women be employed at some tirne in their lives.

‘e 40 percent of the labor force are women. \

e  One out of eight families is headed by a woman.

~—

e Nearly one-third of all women with children under the age ‘of six are
~ working, and the rate rises with mothers of school-age children.

) \
e Even if a woman marries, she can expect to be employed outside the
' home for 25 years. ¢ , A

| e A mqiority of women work because of econbmic need. \

" In an attempt to remedy this situation, the federal govemment has enacted two
pxoees of legislation: Title IX of the Education Amendments of 1972 and Title II of the
Education Amendments of 1976. Both titles require educational institutions to provide
equal opportunities for females and males; however, 'theré are some significant differences
between the two titles. - i

_ Title IX deals with sex discrimination and prohibits specific pohcxes programs, -and
practices which treat students differently on the basis of sex. It 1s possible to comply
with Txtle IX by eliminating sex discrimination but still not address sex bias or sex
mreotypmg (see definition of terms for clarification of differences). The sex equity
provisions. of Title II focus not only on the reduction pf discrimination, but also on
overcoming sex bias and stereotyping by establishing a series of “administ_rative and
. program requirements for state use of vocational education funds. Furthermore, Title IX
regulations apply directly to local educational agencies and institutions. - Title II applies
. directly to the administration and operation of state and federal vocational education

S
programs.

€ ‘, _.9 '(



‘_‘ Finally, Title IX specifies yarjous forms of discrimination in educational policies,
programs, or prag.tices which a"re prohipited. Those.which apply to vocational education
_ include prohibitions of discrimination on the basis o/f sex in admissio;18, access to courses,
facilities arid treatment of students, student employment, and enlplo'yment. of education
__ Ppersonnel. Title 11 COmplemems\ these'SPeCifiC. PFOhibitions with a mandate for the
dev‘"ﬂOpmer}t of programs to oyercome sex discrimination, bias and stereotyping in
vocational education and authorizes states to use federal thonies for this purpose. i

IS
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S.

DEFINITION OF TERMS
There are'a number of different words and phrases which require clarification:

Titld IX of 1972 Education Amendments

“No person shall . ! . on the basis of sex be excluded from participation in, be.
denied the bonehts ‘of, or be subjected to chscmmnanon under, any education ,
‘program or activity recemng federal financial assistance.’

Title II of 1976 Education Amendments = ' J

Provisions for sex equity fall into three major categoriés:

& ‘ )

"o requirements for the administration of state vocational education programs,
e  réequirements governing the state use of funds, and

e information pertaining to the national vocational education program.

Sex discrimination

Any action which limits or denies opportunities, pnvﬂeges roles or awatds on the
basis of sex. Not to be confused with sex bias or sex-role stereotyping.

Sex bias ~ L d

_ ® .
The behavior resulting from the assumption- that ond sex is superior to the other.
Not to be confused with sex discrimination or sex-role stereotyping.

' \

Sex-role stereotyping
The process of attributing behaviors, abilities, interests, roles, and values to a person
or group of persons on the basxs of sex. Not to be confused with the above two
terms. -

Séxism

The collection of actions, behaviors, procesées and policies that overtly or covertly
prescribe the development of girls and boys and prepare them for traditional sex
roles. This word will often appear as a catch-all or be used synonymously with the
preceding three terms. T -

[N

Small rural secondary school
For the purposes of this manual, a small rural secondary school shall be any
educational institution in rural Alaska serving one to 50 students in grades 9-12.

’ ¢
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PHILOSOPHY

1
Philosophical Statement of Task Force -

It is the purpose of this manual to assure an educational program which will provide
~all students, regardless of sex, a;ﬂt)i equal acoess into vooational education programs by

eliminating sex bias, sex-role ‘stereotyping and sex discrimination. . o :

Planning Guidelines

What follows are planning guidelines that. the school district and community may

use/modify .in' developing their own philosophy andfor policy statement and carrying out

L]

their vocational education program,

1.  The school district should provide -.equ;l access into vocational education ﬁrograms
for all students, regardless of ‘sex, by eliminating sex bias, séx-role stereotyping and
sex discrimination. . , o

2. The school district should ensure -that the attainment of philosophical goals is
< equitable for all students. . v . ,

3. The school district should prov}de the opportunity for the community to. get
- involved in the planning of policies that directly affect the students. 5

4. The scheol district should have a flexible educational program that is adaptable to

new teaching concepts and methods, thus allowing all students, based upon their
ability and interests, to take classes of ‘their choice. s

-

" 5. The school district should make every effort to eliminate bias which is sometimes »

attached to economic status, éthnic or racial backgtound, sex, age, and marital
status. - o ! ‘¢
6. The school district should insure that'both behavioral expectations and discipline
» procedures be equally applied to both boys and girls. .

7. The. school district, when writing vocational edugation phild§ophy and policy:

statements, should use appropriate language in reference to sex:.
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HE LAW AND THE TASK ’ L

b}

Ty e

Program o ' '

This section includes guidelines that will be useful to the instructors, administrators

., and community in %veloping the learning activities, processes and content for a small
rural secondary school vocational education program. ‘ y '

v 1. Strategies for changing students’ traditional attitudes about vocational eddcation.

A.- Disseminate inforrpation about the changes in traditional perceptions of sex
roles, including new interpretations of self-concept, through: v

1. Multi-media: films, ,fi.lm-’stﬁps.

¥ ’

2.  Group gathérings: '"asemblies, discussion g;ohps, multi-teaching gioups.

3.  Printed materials: community and school newspapers, bulletin bgards.

Prepare for a career in
Aviation... |

ERIC ‘

Aruitoxt provided by Eic:



B. Prepare course descriptions which include:
1. A statement that the course does not discriminate on the basis of sex.
2. Content and réquirement(s) that do not‘discriminat'e on basis of sex.

3. Non-bias language.

.~ L]

* C. Actively recrtit students into hon-traditional courses by: -
x’x

-~

..'1. Individually approaching and interesting student in non-tr ditional c_lfa‘seé"z%
: through: " - '

a. assembly programs.
b. advisory programs.

c. counselor programs.

2. Teachers publicizing and sellmg their classes to students by:

a. individualized teaching (e g. cooking and sewmg labs gomg on at the
same t;me)

b. having students compléte an attractive product which is within their
realistic means. P

c. teaching boys and girls same skills by asmgnmg class projdets of
equltable difficulty.

d. making students feel welcome in class.

3. Startmg all students in vocational education classes at the junior high level.
> ' For example, boys and girls could be requxged to take an introductory
course to both home econormcs and shops .

D. Acqept the student as a person by:

1. Emphasizing non-traditional job opportunities through use of role models
and development of career awareness. -

2. Developing bias-free course confent,

3. Asking stude;lt to perform various tasks regardless of sex, such as:
a. carrying chairs. |
b. | getting equipment.
c. taking notes.

d. repairing equipment.

10' 14




E. Rocoqni:ethatstudsntuhlmm)‘-huby

1. Providing a broad nnp ol’;cﬁvlti. for the student to try.
, 2. Encouraging the stughn %o further develop their special talents.

3. Encouraging the it to jwddpau in vocational youth group activities.

II. Self-Assessment. It is necessary for teachers to complete an assessment of their
course offerings to determine whether sex bias, stereotyping and/or discrimination is
evident in any form. Inqrdutodothh.ﬂnywillmdtormmannmborofmu
in the following manne;g‘ : _

A. .Determine if cumculum orglniution is free of uxism by checkmg

Course t/;tle and description. o
Coursg/content. o
Cou;é enroliment. (Are both sexes taking classes?)

Cotrse(s) scheduling. (Is either sex limited access to a class as a result of -
eduling?) /

5. fLanguage used.

Lol B I o

haar)

‘. B. Determme if prerequisites fo?! vocational oducanon courses are free of sexism
- by ensuring that:

1. Prerequisite qualifications do not discriminate on the basis of sex.
2. Process for waiving prerequisites il'equitably applied.

C. Determine if scheduling of students — including selection, recruitment and
assignment — is free of sexism by:

1. Implementing recruitment and admission practices/policies to eliminate sex
" bias, stereotypin 'or discrimination.
a,sactyping pdor do

2. Encouraging guidance and counseling practices which eliminate sexism. -
3. Recruiting students for all programs regardless of sex.
4. QOffering alternat.ivo programs, whon available, to both sexes.

D. Determine if work experience mams, Work-Study, Coopcrauve Work
: Experience, and Rural Student Vocational Program are bias free to ensure that:

J - 1. Employers and/or cooperating agencies do not discriminate.

i 2. JBbundqnmnummgdowithout\r:prdtoux.

‘ll I
< U
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u

: Pre-emplo went inquiries avoid any reference to the potentxal or actual '
. marital, pare‘ntal or farmly status of apphcant

Employers interview both sexes and employ the stydent most quallﬁed

regardless of sex. -

Salaries are 1dent1cal for the same job regardless of "U’ sex is employed
in position.

1

-
LR
!

Yy

III. Program Operations. The scope and orgamzanon of vocatxonal education programs

should ‘be operated in such a way that there is no sex bias, sex-role stereotyping or '
sex discrimination. In order to do this, it is necessary to: ’

A.

B.

, \
Create vocational education programs and activities that will reduce sexism.

Analyze data on the status of male and female students and employees,
evaluate mformatmn, and unplement necessary changes.

Review the distribution of funds allocated by ‘the staté to ensure the

elimination of sexism. ~

Review programs for sexism. -

Review and submit recommendations to those. responsible for the annual
vocational education plan to correct deficiencies and problems.

Insure that the individual responsible for providing vocational education
counseling for students:

-, >

Identifies and brings to the attention of students those segc-role stereotypes
which narrow occupational choices.

Encourages studentsto broaden their perspectives about educational .and

occupational decisions.

Creates awareness of vocational education programs that may reduce
sexism. ' : S

" Gathers, analyzes, and disseminates locally avaxlable data on the status of

male and female students and employees.

‘Encourages students to choose non-traditional programs in which they
- have interest and ability. . {

 Counsels students who experience apparent sexism at either school or

work. ) -

16
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G.;' -Insure that all teachers: ‘

1. Review educational rﬂt'e‘nals for'sex bias and stereotyping.

2. Provide aésistance to local educational - and cooperating ’ agencies in .
, overcoming sex-rol¢ stereotyping, sex bias and dlscrtmmatlon in their
. instruction. S L )

’
~

3, Inooi'poh.tq locally available' data on the status of male and ‘female '
studenls and employees into’ the instructjonal process. -

L]
N

JV. Culture and Values. In recognizing the dwergent cultures w1th1n Alaska and the:r
consequent unpact on vocational education programs, 1t is necessary to:

A. Involve students, parents and commumty in the process of exanjining
> traditional male and female _occupational roles. In addition, they should be
introduced to attempts by federal government to remedy sexist education in
= preparing people for the work force. This can be accomplished by examining -
Title IX and Title I regulations. '

B. Attempt to influence in a posmve manner the -community employers work
Jpolicies/practices which discriminate on the basis of sex. ‘

"

C. Recognize socialization patterns which have created mternahzed barriers that
0 limit people~in their occupational choices. Some cultures feel that there are
defuute men’s and women'’s work.

D. Identify the real from .the imagined barriers that limit occupational choices for )
both sexes and cope with them.

- * E. Avoid placing limits on students’ preferences, interests, and ‘decisions regardlng
their future career choices. :

%
»

V. Community Involvement. Because it is important to include the community in
developing and supporting vocational education programs, it will be necessary to:

A. Make publi¢ presentatlons to commumty groups on T1t1e IX and Title II
regulations, including these points:

1. Al social and recreational programs are open to both sexes.

2. Al honors prizes and awards are free of sexism,

3. Al awards and scholarships to students will be developed and granted
without regard to sex.

13 )
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cunpn. aﬁgof agencies .nd o.g.nmtiom to b. involed 1
' implementing vocational odu?non programs. THe liay o149 Wwd' ‘hot bo

R limiudtotbofollowing
} ‘1 ‘ o
\ 1 Cog‘}munitvmndh and Wﬁ"ﬂ“" T -~
o . | : "1%‘ Qf Commql-cel O mﬁt— - R C
*  Locdl Government _ Tican Lagi,,
. Village Counell” - - " N‘““M““dw
Community Service = - Native
{ " Fraternal o, .'.Ed““ti"“‘uﬁhtod Bo.rd‘/comm'm -
.. 2. Sutesencies 73 Fodery ggeni® <,
! - F JandGame _ ’ o
 Health and Social Services -~ =~ g&‘;‘gﬁ,ﬁfﬁa
© LaborUmions . [ Burggy of Indn Affairs ¢
\ Department of Labor k Native H.;ld’ ice

'Dopnrtment of Transportation ~ &

C Thbnfmncohxtcanbousodto

-

1. Introduce students to those aqencw’ ang?® ow"‘hltions thl‘ Provide either

J mieq or funds for vc:canonal cduj:ltion-rehg.d activities

2. Orient students’ to, those services which"are avm.u

3. Ensure that the services and/dr funds Provided thO” ag6ncies and
* organizations are made available rega’dl"ﬂ of sex o d,,.d°

4 Involve members from agenc:cs and °"9mizm°m in the !"h°°1 program

by: _
a.  asking them as outside sp;(ak“s é ;-
b. inviting them for class vid‘ltationﬂ- > .
c. involving them in school committees, m S
. Student Imnolvcmont When the school disﬂ“" inclUdu d”‘hping and

implementing vocational education programs, the followiy, g h oec"d

A. Smduntl should participate in the process of d“"‘mmm oir VN rights and
responsibilities as they rehte to voclﬁoﬂ‘l educatigp, g th

. -

B\ Whenever students are involved in vocational educatign in $ Mvisory or

dochbn-maldng capacity, both sexes should be Tbressnted. (—

Q ‘ : ' 18
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v Personnel . f ,
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"o y '

sectxon ml:ludes guidelines hat will be fwl 0 the mstructors admlmstrators
and q_{lpmumty in developing vocational edyca personnel mles, l'eSpQr«lSIbllltles and
¥

‘tompetencies appranate to the commumty p .
I'd © - " 4

.
: ’ ! ‘ [ -~ L F . : .
. T . Cv o . .

f'» . - =3 v R n

! Y N ‘
N Commumty Profz]e \‘nprder that the mak up and needs of the Lommumty ‘are fully n
", understood by Lts\teachers it wxll be necé to do the fo ow“;‘{ L

v

R A\ D .
A. 'The commumty school commlttge is responslble for déslgnmg a packet of

_mforma\dh on the community to qgivé potennal teachers a clear idea of the
envuonment and people they will pe warking with, T}us packet” could mc1ude

.
A N

R 1 Photogr%phs - | -
y ’ L- 2. Profﬂes on key md1v1duals‘ | E ~". - \ “_'
. “ .3, Learmng desires of chﬂdxen and P arents. ‘-;i: “ v e ‘
: 4 Hxstory of v111age/commumty | w . N v
-5, Appropnate acceptable modes of behav10r ’ within thls ¢°mmumty -
6. Informatxon on community’s economic base o ’ ‘. co
' 7. Informatxon on famlly h,fe . - ’ S St - o .
8. Demographic datal,on community: > ' ,.7. ‘
\ ‘ . A ¢
- B The commumty school Commlttee 135‘ responslble for - preparing a packet of
- ! informatiqn on the. vocational potengials (monetal‘y and ‘otherwise] within the
o - area-so that future vocational educatjon instructors will have a glear idea of the

students’ vocatlonal education needs. This could mclude descnpnons of

!

1. Jobs avaﬂablem commuma,}\ IR

gin

2. 'Economlc base of Commumty (Can the Commumty muse more skﬂled

workers") ! . Lo
- . B ;
‘- A
3. Poteztlal\ vocatumal °PP°l'tunmes of village councils and .’ fative
corp ranons (What sk1lls are nefeded") . g B

II. . Staff roIes respons:bxlmes, and competencijes. TO obtain the best POSSlble vocatlonal
education instructionr, it will be necessary for t}me community and .school
admuustratxon to work together in the following areas: o s .

« ;.

"
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N " - :, ,w!‘_.'.-_‘ '.; ‘#'v % . ) -u‘ e
/' IR
A Rocruitmnnt» .nu T

X

> andhfem ‘ruralsottmq o ,a 7 s, T

- ‘2 ';Po.a'ti;&h_ 'da'm'pq : prepared by the'? commumty, adrmmstrators and .

- teachers, will e needs of the commumty as o;;th@ed by the
A community proffle SR ‘
i - H

> 1. The method for decidinghow many and, whk
: hired. . This can be détermined by usmg He ¥
Model.!" (See page 19) R N/

.2 'Thé respgnmbmtlee of the ad, inj
oo . mstructorareto ’ weon

c.  use. the com%unity pro i)
, .ed‘ucauon‘ Qctor ;kw dppnunity want_g.

-
~

T~ a.“ Do the candldates have extra—culjxcular actxv es/skxlls in addmon to -

teacl%ng bagkgrbuﬂﬂ? ,
b Do they know the intent of Tltles IX and II? , I

~

- DJ they have a strategy for 1dennfymg 1mportant aspects of culture

and yalues”
S v

Vet .
~d:- Do they h.awe1 a means Tor evaluatmg tead‘hmg materials?

- |6 If matergls are sex b-sed what would they do?

A What do they know about valhes ,clanﬁoatxon’ -

g C ‘ Pre- and I ce Ir;mmg

Pre-tr ﬁ needs of* mstruet ‘;‘an; lp 1dent1f1ed by use of the “Personnel
Needs Asaesament Model ! ’f"

Resppnslblhty for rppetmg,, these needs must be communicated to
those agencles/imMUQns charged w’xtn educating teachers. -

-" 1)e Loqulature “" ;'-" -

L2 2) Depamtment‘of Educatxon }”; v

SR S umvgnﬁydf oF b

- "'1. The émmumty profilee will assist i ent by/ng;ﬁg potennal‘
E cation teachers . a reahsti’c pxcture of\iﬁe lbcal eommumty :

o
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\

6"’“ cannot 'd°qﬂltoly aiswer 8 Questions asked of them in the

B hi IIU y'oq"',‘thil will dnumunc the kil of inservice trammg they need,

wmch ¥ S
| “ ,10’ Qhrlficauon -7 e
b v" '?‘/”" stereotyping identification. v

Baged aP;t‘ the oommumty proflle and fllture job possibilities, instructor
tramxﬂq $70uld be in accordance with those areas of greatest need.

/X*imple lf the community needs fxve carpenterd, the teacher
4 914” rseewe inservice tnmm&m carpentry.

b ,rpﬂ" B\e commumty and admlmstrat ﬁou].d make recommva
o as to the Wpes of .courses teachers ould take. -

k|




c. It is the responsibility of the district/administrators to provide
murvice training for instructors in areas neoessary for program
1mplementauon ) ’ v .

4, A strong liaison with teachef education traini.ng" institutions should be p
established and maintained. This will improve preservice tramxng that»
teacher cand-ldates receive as related to Titles,II and IX. '

9. Upg'ade qt_mhty of _student-te_acher tmmu,xg programs:

a.  Provide training in Titles II and IX.

b. Send student-teacher to rural fommumty school for a month of -
¢ teaching to determine if” mdxvndual is adequately prepared for
‘ teaching in bush. ' ’

D. Community Relaﬁomhips
-1. Drawing upoh community talents and skills,‘vresource labs in vocational
education may be set up for vocational education programs.
l. Teachers offer guidance/direction to the community.

b. Resource people, when used in vocational education classes, will be
under the supervision of a certified teacher who has responsibility for
knowing and/or getting field type vocational education trammg in
areas for which resource persons are being used. ’

2. Communjty educational needs, whether provided by teachers or.
community resource persons, should be open to both sexes.

E. Other Staff Responsibilities

1. Understand and implement Titles II and IX in vocational education

.. program.
2. Offer short ekploratéry courses in vocational eduM determine
. student needs/interests, then draw upon community expe . b .

3. Determine those leisure-time skills that they can teach and possibly offer
through a eeommunity schools program.

f‘. Evaluation ’

1. A method for ongoing evaluation of vocational education staff is provided
by the ‘‘Personnel Needs Assessrpent Model.” '

2. ~ Community will be responsible for eiraluating effectiveness of vocational
education program and staff.

. 18 L ~




PERSONNEL NEEDS ASSESSMENT MODEL B

Persons to be involved in the vocanonal education program are determined by the
process outlined in this model. Based upon program requirements, types and "duration of
interpersonal contact are determined. Existing staff competencies are assessed; training,
recruitment and utilization are studied; and other human resources, available to the
student and teacher are identified.

This process relates directly to the requirements of the vocational education
program, then links these requirements to persons to used in carrymg out the
program. Such a process — which can ‘be clearly tied to education, training, experience
and accessibility — can alleviate or avoxd sexism which can occur in staff selection or

_ assignment. It is also possible to achieve staff and program objectives in the elimination
of sexism through recruitment and inservice programs outlined in this model.

. ‘ g , 1. Project stért. ‘
4’ - .2. Begin inventory/analysis of local/regional staff.
-._ '3, Preliminary staff inventory/analysis complete.
4. Analysis of program data to determine staff reqixirements begun.
5,‘ Analysis of program data to determine staff requirements complete. !
6.,»_(7 Begin comparison between progrdm/staff needs and availability.
7. Staff needs/requirements determined.

8. mexce education program estabhshed

o

Staff utilization procedure study begun. .
.‘{ 0. 4 écyrmtment program initiated. } : -
10 U&' , I
‘iu.ll. Resoutce person inventory and utilization program established.
)
f

' lk2.~ Staff needs reassessed.

(R) #Periodic review, or repeat preceding event.

19 - '
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\\ Facilities - . N | .
' ' 3
X Taking into account the f}ct that rural secondary school vocational e ducation
facilities are small because of limited student population, course offerings and funds, the
nevertheless be considered: . .~ 3 ! _
1. When_new bulldiris, aze constructed, adequate angd equitable facilities (such as
. bathrooms and changing rooms) should be established Tor b‘d‘ eoxes.

2. 'In those existing facilities copmonly shared by.members of both sexes, provisions
should be made tO ensure that a]l students have equal access, time, and use of such
. facilities. . ,

3. Plépned renovation of existing facilities should include making provisions for
equality in facilities for both sexes. Where inequality in facilities exists, remedial
action should ,be taken immediately. . \)

'

f
/

Fﬁnding o

There are federal funds available for vocational education programs. For more
information contact the State Department of Education. Based upon federal regulations,
the state will approve for funding vocational educational programs that meet the
following criteria: .

1. All programs, COUrSes, or classes are conducted without sex .differentiation in
aSSignments, matel‘lals, serVices' or other {reatment.

2.  Course descriptions clearly state that coursed are open to all students. If enrollment
of students of one sex is eighty per'cent or above in any courses Or programs in
vocational education, steps have been taken to ensure that this is not the result of

sex discrimination in counseling or in scheduling procedures.

3. Vocational education will be eyaluathd on how effectively programs eliminate sex
stereotyping and sex bias.‘ .
\ .
4. Al students are encouraged to consider seriously all programs of study and to select
courses on the basis of their indiyidual interests and abilities rather than on the basis
of sex. _

5. All vocational education programs and cwTiculum guidelines make clear that all
courses are to be pl‘OVided equally and under the same Conditions to 'males and
females. .




Materials

This section includes quidelines on how to evaluate the tools instructors use in
vocational education programs, as well as suggestions on who they may contact for more
information on non-sexist vocational education materials.

. Evaluation materials used in the vocational education classroom should be’examined
. »
for sexism. ‘

A. Standardized tests should be:
1. Interpreted without regard to sex. _ ,
2. Used as tools to expand the career possibilities explored by both sexes.

3. An example would be the PAYES (Program for Assessing Youth
Employment Skills) battery of tests * measuring young people's
attitudinal, cognitive, and soci@ competencies as they relate to
employment skills.



-

B. Texts and other curriculum- matenals must be screened and changed to
eliminate sex bias and stereotypmg

-

1. Checklists are “available for thxs purpose and usually quite helpful in
reviewing all areas of sexism. They can be obtained by ¢ tacting the
Department of Education’s Title IX coordinator, school district fices and
other state departments of education. '

0y

2. If a checklist is used for evaluation purposes, it must include at least one

item concerning sex bias, sex stereotypmg and/or sex discrimination. (See
pages 27-28.) .

_ The material in the following section, Section 11, has been extracted from
" an article entitled “What You Can Do About Biased Text Books” in Media
Center magazine, published by Baker & Taylor Companies. The original
Media Center article referred to non-sexist materials as well as non-racist.
Since this publication deals only with non-sexist materials and not with
non-racist materials, Media Center’s reference to non-racist iaterials has

been omitted.

i

‘II. Individual awareness of sexism is an important step in changing biased materials,
especially when it is not always possible to avoid using sexist curriculum materials.
This can be accomplished by different groups acting on their awareness to bring
about change ang supporting those that are working in this area. The following set
of guidelines has been developed by the Baker and Taylor Resource Center on Sex
Roles in Education. '

. A.  Administrators can:

1. Develop a pdlicy statement outlining concern about the elimination of
sexist stereotypes in textbooks and library books.

»

2. Appoint'a task force to investigate the problem in the community and
make recommendations for action.

3. Develop guidelines for all persommel to follow in purchasing and using
textbooks and other instructional materials.

4. Earmark a proportion of funds to be used for the purchase of non-sexist
supplementary materials. ' ‘ :

S. Develop and implement a plan for inservice training of all personnel who
select, purchase, recommend or use textbooks or other instructional
materials.

6. Direct superEsors and curriculum developers to develop resources and
materials for assisting classroom teachers in reducing the impact of biased
materials.

22
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Call 00 tary- gopart¥t OF Mducatyey, spachér PTG Matityy - gnd
professiony ‘a:'ci'&m' 0 Provide mpperials, WOrKSROPS and gy ical

Interpret the proble™s of biased toyypooks and materials ¢, parents,

community " a0d DY Making pgrgs Lat them kncy U0

CONCENS ang oy theY AV 28t in ggjyyng the problem.

B. Tudnr FFOUPS van: '

1.

5.

10.

L gorkshe
- reduce the y o, ¢ of bissed materialy

Form a gy, .o to investigate thy ¢ textbook "l“"ﬁon, Where
Jocal or mm or officlals havy po, eibility 0F BUVING bogy, “meet
with them o, jparn el lterly g0, " glection 804 Proceqyes for
identifying mpplaﬂ"'%"" Mmaterials, 1,.¢ them KknOW Your pnoo 4. ‘and
sensitize thy ', sources Of sexism - - -

Request ang , funds avallble fo ;,,.p;crional Materialy gy g 4ing
supPlement . pgterisls F8OUTCes for . srooms/schools, .

Develop a p), ; and or9anize imservicy o,y sessions On biased oy oics
and instrycy; .| materiale. Severa] oo . should be includeq o geal
with idengse. - g goxism, methgd, of analyzing materialg developing
supplementyry, gterialty 304 oo, ;ovjiities for identifying p;,

Meet with hoola Jibrarians ang ask them t° assist teachery i, the
identificaﬁo:cof 'non'”l‘i’t Materia)y Urge them to °“?°' and provide

resources f,. mpplanwﬂ“f? Taterials,

Eonducr a grydy and periodic reviey op yp,p bias found in ﬂf‘ textbooks

and Materigly yyed in YOO “AMOOmy/epools. -

Call on Gigyypy o state CWiGulum* g, jopment Specialisty 1 140
guidelines, 1, yrials, TMNG ANd oty pegources Felated to pon it
books and p,ppgrsals.

materials in ojlective bargaining o teacher negotiation

O!’qaniZG a trﬂl ,ﬁle . i-n your khoo‘l or distl'iCt . of supplementary .
materiala, ¢, " jum outlines, or oo, resource YOU have oy for
identifying bias and supple ,tmg..-the curriculu, I

use in the gy aeom- ; | ) ;o

1dentify nep . giejonal Publis ém firms, alternativ® Presses o\ ..
groups d"!lopind mate ih this area, Make sure that l.nfom‘ation about -
these group, ;o gerributed 10 all teache, -

Publicize gy, g1,y wOKSOPS and qpie srorts t0 IMPROVE may o oo
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4.

10.

11.

p, Parents nd commy o o oups can: )

1.

expose sty
materials,

- pevelop a

With he gtudents in: YOUr classoom, Point out sexist bias of

books or ‘m, rials Help them learn to jgentify”sourees of bias and

imPOTtANt Omyyy: ns in the materials.

DMhp clamo Fod .tiﬂs al‘Ound idén 3 I3 . f d -. . . .
' o activl entifying bias found in television, -
wxtbooks, MOvigs, library DG WbRZines, orc,
IncOTPOrate g, qevelopment Of Critical reaging skills as'an instructional

. 1 your teachings:not just when special efforts are being
made to ld.nﬁ;yn byi:s in materlﬂls e .

Idenﬁfy or dﬂv jﬁnentary Mmateri : h “ ”
lop SUPP ) rials which can help ‘“correct
gome Of the bia:ofpavailable materials, . | S

De 'boog““dent research Pfoie"ts'_'l.‘hm might include a study of their own
toxtbook Materja1 or their identification of gypplementary materials.

Assin Studgp, papers, thein?s, term papers, or other activities on topics or
pessons not Usya]ly covered N textbooks or materials. ’

When Studeny, have compl‘“fd af:tfvitigs identifying bias, have them write
Jetters and seng peports to admlmstrators, publishers, community groups
and OrRNZationg working to reduce bias in toxtbooks.

Invite locy)
informatiop,
Ad"ttset:lldfents to ‘rewrite matefials, W.I'ite ‘their own materials on subjects
oml Tom e textbook, or l‘ﬁtmte the material from other persons’

Pomts of Viey,

Use bullety, boards, posters: plctures, Magazines, and otheér materials to
deny 1o information commonly excluded from traditional

#

Tesource PErSOnS IO YOur claggroom to provide additional
ind work with 5tudents on specia) projects and activities.

a oL,
dentif; Slasyroom collection of 1ON-sexist reading materials for studerits.
::;SOnZI Ok tht students MY ‘be encoyraged to seek out in their
readin, |
- ‘ N

Read the texXthooks andr materials that your children are using and jdentify

soyrees of biag where they exist.
Meet_ With your ghidren’s teachers and principale: Learn how the problem
i being hangjeg 45 your school | SR

Work wity Othgr parents OF FrOUPS 10 raise their_awareney/ of the problem
of biased Matey.: .
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Mest with school board members to outliie your concerns, Support
expenditures for supplementary materials and inservice training for school

parsonnel. . - } .

Sgpnsor a community workshop on blas in textbooks and instructional
materials. Include information that will assist parents in pointing out
stereotypes in television, magazines and other materials found in the
home.

: ; , . ‘
Organize a study of the bias of textbooks used in your community
schools. Publicize the results and make mcemmendanons for change.

Establish a specml collection of bobks in the school or pubhc library
which features non-sexist books.




8. Identify how textbooks are selected in your community. Write to and/or
meet with pagons_ responsible for textbook selection at local and state

Jevels to voidh your concerns, urging purchase of quality materials and
inclusion of supplementary. materials. :

9. Write to textbook publishers and indicate your dissatisfaction with biased
materials. Support examples of non-sexist books that have been developed.

10. Recognize the _éfforts of teachers. and administrators who are taking
positive actions to deal with the problem.

11. Organize a task force or speakers buieau to meet with other groups to .
extend their understanding of the problem and actions that may be taken.

. E _Students can: | ’ i .

1. Look for and learn to fecognize‘ bias that may be found in textbooks,
library books, television programs, magazines, etc. ,

2. Ask your librarians to help you identify non-sexist books. Select books
that help you understand people in cultures or situations other than your
own.

3. Point out bias when you recognize it in materials you are using in schaol.
4, Do¢study of your textbooks. Ask your teacher if you can do this with
oth

students as a project or as part of your own school work.®

5. Write letters to people who can help you -learn more about bias in
textbooks. '

6. Write letters to publishers and let them know when you have found bias
in textbooks. :

L

7. Rewrite stories on textbooks to show how they might have been written
to avoid bias or from another person’s Rpint of view.

“~

III. F}‘“ more information on where and how to obtain sex bias/sex stereotype-free
materials for use in the vocational education classroom, the following sources can be
contacted: : .

A. Title IX Coordinator, Department of Educatibn.
B. Vocational Education Sex Equity Coordinator, Department of Education.
C. University of Alaska, Equal Employment Office. "
" D. United States Office of Civil Rights.
E. Any job service/state employment office.

‘v
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. ' CHECKLIST FOR EVALUATION -~ " »
TEXT AND SUPPLEMENTARY MATERIALS.

[N

, Tﬁh\ ' L Author ar Editor /\‘\‘
Publisher - ' I
Material js requestéd for: (course name) | " s

Method of yse — How used in classroom (individual, whole classroom, etc.)
Crade level

Part of book, all of book ~ of course.
Reﬁuester (name, dept., schoc;l) ’ - S !

'Consid.er the purpose for which this text would be used if pu;'chased (see request form). Rate the book
according to the following criteria as applicable, with ““1” meaning poor and “4" meaning excellent. -

CRITERIA .| Excel-

In terms of appropriateness and instructional merit Poor lent M not
) : 1 2 3 4 apply

1. Content Accuracy a) The material is factually correct.

X +b) . The material is up to date.

H 2. Couneof g a) The material is relevant to the .
of Study . course of study. ‘

b) This book, which is to be recom-
.. mended as a basic textbook, covers
" an essential part of this course.

¢) This author or title occupies an ac- .
cepted position in the subject area
addressed by this course. '

3 OWUOn a) P‘,iples‘of unity, coherence, and

transition are used in the organi-
zation of this book.

4. Presentation a) The author’s style is readable and
interesting.

L b) The content is sufficiently detailed
to permit the development of
generalizations, ;

5. Grade Leve] and a) The vocabulary, sentence structure
Readabijty and concept level are suitable for . e
theddass in which the text is to be

used,

b) Indicate - readability level of the
book.
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. cnx'rnnu ' Poor : lent Does not ~
of up 1 8 4 ‘

In terms mptlnm and instructional merit 1 2 apply
' T . , : :
6. Social and Civic "a) The use of this book would stress _ ' *
Values ' the obligations as well as the privi- » .
leges of citizenship.

b) When controversial issues are con-

sidered, the use of this book would

- promhote considerations of repre-

.sentative points of view and objec-
tive treatment of them.

c) This book treats sex roles fairly.

7. Instructional merit a) The bibliography encourages fur-
ther reading and aids the student
in carrying on resench._ :

b) Such reading aids as variations in
type, center heads, side heads and
italics are used effectively.

¢) Study aids and instructional aids
such as self tests, summaries, sug- "
gested activities, test, appendices, -
glossaries, mape and the index are }
adequate. ' '

d) Accompanying aids (filmstrips,
records, etc.) are valuable,

8. Format aN\ The type is clear, readable, and at-'
ve.

b) The illustrations, if any, are clear,
wel)-designed, meaningful, in good
taste, and related to printed text. 9

) The binding is attractive and ,
 stong. ‘ | i
d) The cover illustration is suitable "

for classroom use,

<

¥

1. List and explain any offensive points of this book. |

2. This book should/should not (mark out one) be adopted.

~ 3. I.have read all of this book and the evaluation above represents my considered judgment concern-
ing this book. Evaluator(s):

School:
Date:
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SUMMARY - o

Vocational educators, as much as any other mngle group in soc1ety, have both the
responsxbxhty and the means to provide solutions to sexism that thelr students face»m the.
classroom and can expect to encounter when they enter the work force. This manual o£ ,
guidelines has been prepared with the idea in mind that with assistance vocational
education instructors can demonstrate this kind of necessary leadership. ‘

| The lpnds of mformation subd‘utted in local plans will ease the function of rev1ewmg
state vocational education programs -for sex eqmty provisions. The following items are
' suggestions, not 'limitations, to be considered i, in the preparation of local vocationalj

" education planning procedures.

Fstabhsh goals that promote equal opportunities for all students at both
'secondary and adult levels.

Appoint ‘a representative number of women to serve on all policy- makmg
committees and adv:sory boards

Promote the certxfmat:on and hiring of professxonal women in administrative
and supemsory positions, R

Recruit women and men for non- -traditional teachmg pos1tlons to provide
positive ‘role models for students.

Provide inservice traxmng for all staff to 1dent1fy and ehmmate sex bias -
attitudes and practices.

Analyze exxstlng and/or prepare new 'curricula, resources and recruiting
: . materials that are non-sexist, and show the: accomphshments and contributions
of men and women in vanous roles.

~Ensure that funds are allooated for programs, activities, services, facilities and
equipment equally for females and males.

Ensure that local advisory councils develop criteria for evaluating programs and
, - " procedures that encourage the elimination of sex bias, stereotyping and .
,  discrimination. :

.+, Encourage the_participationaof both females and males in all vocational youth
..> ¢+« organizations; and promote the inclusion of activities to overcome sex bias.

N
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st udents to A

- Pronde flexible regutntion and enrollhunt practices to encouraqe
~participate in non-traditioml coums.

‘1 i0b
Provide vocational traming proqrams counaelmq, special semcps and ]resul v
ment for teenage parents, women returmng to the labor market au'aditlth - -
o economic need or chariged marital status, women seeking jobs in ﬂ° o but deg;
r areas, single heads-of households, and homemakers who work. part ti® Sirg
full-time employment. ,

Commumcate with business  and . industry, professional orgamzatlo“s
. interested groups.in relation to eliminating sex bias and increasing OP
. for women and men in non-traditional careers.

4
y
ha r” /

» P
been .covered. There are gmdeﬁnes for determining philosophy, pl‘ogra ol er%,l uel 'hy
SQQQ

e ‘ -

ducatj
In this manual a number of different areas relevant to vocation?! ¢ O

facilities, funding and materials of v?catmn education programs for small th ;-

schools in Alaska, Some of this miterial will need to be modified tO et . Q’lique o

needs of individual schools. _ |
To what extent this handbook and its goal of quality vocational educ?

d at
sexes-is achieved depends primarily on how the guidelines are 1mplen'19nte the ol -

cation g

: ents
~ level and the willingness of the schools to go beyond the federal recl“‘retrl Ce"tw

dopti
all will benefit - boys, gxrls community and potent1al employers. In 2 g 1} PP

,!‘ecommendatlons the State of Alaska can become a leader in ﬂ"“'se,‘wt %“1 Ml
education that truly prepares its students for the work force of the futur®

/.
A




GRIE‘Vll\f‘CE PROCEDURES

L . .
. It u:auon drises where 2 cOMplaint of giscrimination based dépon sex cannot
e pardan o, ::'I her or schoo] district, the student, represented by
prn? MOY ?Wmndia.n, ®an underta the following procedures for the resolution of an
alege? EducrsOn Gr.can appeal directly to ¢he Director of Civil Rights, Department
of Health. ufaﬁon and Waelfare, waShmthn’ DC ‘ )
Y4 B N .. N . “
stepl " N {
The P "o feel ‘they hgye-been discriminared against may present-the grievance to
the smder_xt‘s immediaq, tea i SUPErVISOT for pesolution. )

Step L. ‘ B

[f grievants are ‘not gap e 4 with the disposition of their grievance at Step 1, or if no

gecision has been rengg, within $ix (6) schoo] days after presentation of the grievance,
" then .tbe grivance may pg referred in Writing o the district Title IX coordinator. The

coordinator shall ¥Tange for a hearing within fiye (5) school days of his/her receipt of

the appeal- Upon COnclysion of the hearing,_ the coordinator will have four (4) school

days t© provide his/her written decision, together with the reason for the decision:

Step 3 [ . /:'e'n ' .
. If the g";:m::re ROt satisfied With the disposition of their grievance at Step 2, or if no
. decision then €N rendereq within four (4) gchool days after presentation of the
grievanceé, then the grieyance may be referreq in writing to the superintendent. The

7 wperintendent ,sha.nll arrange for & hearing with grievants to take place within five (5)
school day.s of his/her receipt Of the appeal. The grievants have the right to have in
o representation such wjpn . .0 4g they deém neg to develop facts pertinent to the
R ;evance. UPon COnclusion of the hearing, the gyperintendent will have four (4) school
2 daystO provide his/her wripten decision, together with the reason for the decision.

% \ : )

,  Step 4 v _
o th‘e 9"‘:::“;: are not gayisfied With the disstition of their grievance in Step 3, or if no
. decision en rendergq within four (4) schog) days following the hearing in Step 3,

_ then the x:l'ams May gubmit an aPPeal to the state Title IX coordinator within the
Sate Dep ent of Edycation to~mediate the grievance. ' -

 step@ !
; If th.e 9";::“3 are not Satlsfled w1fhthe d]spcsiuon Of their grievance at Step 4' or if no
decision 4% DEEN render.q within six (6)- school days foliowing the hearing in Step 4,

then the gFfevants mgy . it an appeal to the Diregtor of the Office for Civil Rights,
Deptl"“‘."zlt’r"f Health, Eqy,cation, and Welfare, Waghington D.C. |

These grievances Procedyres are épplfcable to school district employees who feel that
T o e oo i
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